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Safeguarding Statement

At Bledington Primary School we respect and value all children and are committed to providing a
caring, friendly and safe environment for all our pupils so they can learn, in a relaxed and secure
atmosphere. We believe every pupil should be able to participate in all school activities in an
enjoyable and safe environment and be protected from harm. This is the responsibility of every
adult employed by, or invited to deliver services at Bledington Primary School. We recognise our
responsibility to safeguard all who access school and promote the welfare of all our pupils by
protecting them from physical, sexual and emotional abuse, neglect and bullying.
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1. Introduction & Aims
The staff and governors of our school recognise that the appointment of an ECT makes a valuable contribution

to the development of our school. Through the development of a real partnership there is an opportunity to
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bring new ideas, approaches and thinking to the school as well as the school influencing the beginning of a
new career for the ECT. Governors and staff understand that the experiences of the first year of teaching can
have a profound effect on a teacher’s later career, helping to shape effective practice, establish appropriate
expectations and develop the confidence and awareness necessary for good and outstanding teaching.

The school aims to:
* Run an ECT induction programme that meets all of the statutory requirements underpinned by the
early career framework (ECF) from 1 September 2021 onwards
= Provide ECTs with a supportive environment that develops them and equips them with the tools to be
effective and successful teachers
= Make sure staff understand their role in the ECT induction programme

The staff and governors will ensure that the induction period:

= helps the ECT to build upon the knowledge, skills and understanding developed in Early Career
Framework (see ECF)

= provides a foundation for longer-term professional development, within the context of individual needs

» helps the ECT to meet identified targets, particularly those relating to requirements for meeting the
teachers’ standards

» includes systematic, fair and rigorous assessment procedures, based on evidence of the ECTs
professional practice over time

= provides sufficient and timely support to make improvements where needed.

Our school has a responsibility to provide:

= an appropriate timetable which is no more than 90% of the timetable, in addition to planning,
preparation and assessment time (PPA)

= aninduction tutor with the expertise, time and experience to support a new teacher

= amentor to offer day to day informal help and support

= feedback on teaching and regular professional progress reviews which makes clear the ECT’s
performance against the standards

= awell-structured programme provided by delivery partner and appropriate body

= opportunities for the ECT to attend appropriate continuous professional development (CPD) including
meeting other ECTs (e.g. LA or NCH events)

= opportunities for the ECT to observe other members of teaching staff to see effective practice and to
visit other schools / settings where possible

= reasonable level of duties and responsibilities e.g. by delaying subject leadership.

Length of the induction period: ECTs will be required to complete a satisfactory induction period of the full-
time equivalent of two school years, determined at the beginning of the induction. This policy assumes that an
ECT is full time but the principles remain the same if they are part time.

1. Roles and responsibilities
Details in italics below are taken directly from: ‘Induction for newly qualified teachers (England): Statutory

guidance for appropriate bodies, Headteachers, school staff and governing bodies', Revised April 2018.
The governing body:

= should ensure the school complies with statutory guidance on ECT induction

= should be satisfied that the institution has the capacity to support the ECT

= should ensure the Headteacher is fulfilling their responsibility to meet the requirements of a suitable
post for induction

= must investigate concerns raised by an individual ECT as part of the institution’s agreed grievance
procedures

= can seek guidance from the appropriate body on the quality of the institution’s induction arrangements
and the roles and responsibilities of staff involved in the process and

= can request general reports on the progress of an ECT on a termly basis.

The headteacher is, along with the appropriate body, jointly responsible for the monitoring, support and
assessment of the ECT during induction, and should:
= check that the ECT has been awarded QTS and whether they need to serve an induction period or is
exempt



agree, in advance of the ECT starting who will act as the appropriate body

notify the appropriate body when an ECT is taking up a post in which they will be undertaking induction
Make sure the ECT’s post is suitable according to statutory guidance

ensure the induction mentor is appropriately trained and has sufficient time to carry out their role
ensure the induction tutor is appropriately trained and has sufficient time to carry out their role
effectively

ensure an appropriate ECF-based induction programme is in place

ensure the ECT’s progress is reviewed regularly, including through observations and feedback of their
teaching

ensure that formal assessments are carried out and reports completed and sent to the appropriate
body

maintain and keep accurate records of employment that count towards induction period

make the governing body aware of the arrangements that have been put in place to support NQTs
serving induction

Make sure all monitoring and record keeping is done in the most streamlined way

Make governing body aware of the support in place for the ECT

make a recommendation to the appropriate body on whether the ECT’s performance against the
relevant standards is satisfactory or requires an extension

participate appropriately in the appropriate body’s quality assurance procedures of the induction
programme

retain all relevant documentation/evidence/forms on file for six years.

There may also be circumstances where the Headteacher should:

obtain interim assessments from the ECT’s previous post

act early, alerting the appropriate body when necessary, in cases where an ECT may be at risk of not
completing induction satisfactorily

ensure third-party observation of an ECT who may be at risk of not performing satisfactorily against
the relevant standards

notify the appropriate body as soon as absences total 30 days or more

periodically inform the governing body about the institution’s induction arrangements

advise and agree with the appropriate body in exceptional cases where it may be appropriate to reduce
the length of the induction period or deem that it has been satisfactorily completed

provide interim assessment reports for staff moving in between formal assessment periods

notify the appropriate body when an ECT serving induction leaves the institution.

The induction tutor (or the headteacher if carrying out this role) should:

Mentor

provide, or coordinate, guidance and effective support including coaching and mentoring for the ECT’s
professional development (with the appropriate body where necessary)

carry out regular progress reviews throughout the induction period

undertake three formal assessment meetings during the total induction period coordinating input from
other colleagues as appropriate (normally one per term, or pro rata for part-time staff)

carry out progress reviews in terms where a formal assessment doesn’t occur

inform the ECT following progress reviews of their progress against the relevant standards and share
records with ECT, headteacher and relevant body

inform the ECT during the formal assessment meeting of the judgements to be recorded in the formal
assessment record and invite the NQT to add their comments

ensure that the ECT’s teaching is observed and feedback provided

ensure ECTs are aware of how, both within and outside the institution, they can raise any concerns
about their induction programme or their personal progress and take prompt, appropriate action if an
ECT appears to be having difficulties.

Ensure that all monitoring and record keeping is done in a streamline way and that the ECT’s are not
asked for evidence that requires the creation of new work

We aim to assign a mentor from within our school in order to supplement the induction tutor’s role but this may
be the same person. They should:

Regularly meet with the ECT for a structure mentor session to provided targeted discussions and
feedback (1 hour a week in Year 1 and an 1 hour a fortnight in Year 2)

Work with the ECT, and colleagues within school who are involved in the ECT’s induction, to ensure
the ECT receives a high quality ECF-based programme

Provide or arrange effective support the ECT more informally and in a non-judgemental capacity
including subject-specific, phase specific, coaching and/or mentoring
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= complement, rather than replace, the support, guidance and advice provided by the induction tutor
and help the ECT put strategies into practice.
= Act promptly and appropriately if the ECT appears to be having difficulties

The ECT should:

= provide evidence that they have QTS and are eligible to start induction

= meet with their induction tutor to discuss and agree priorities for their induction programme and keep
these under review

= agree with their induction tutor how best to use their reduced timetable allowance and guarantee
engagement with their ECF-based induction

= provide evidence of their progress against the relevant standards

= participate fully in the agreed scheduled classroom observations, progress reviews and formal
assessment meetings

= keep track/copies of and participate effectively in the scheduled classroom observations, progress
reviews and formal assessment meetings

= agree with their induction tutor the start and end dates of the induction period/part periods and the
dates of any absences from work during any period/part period

When the ECT has any concerns, they will:
= raise any concerns with their induction tutor as soon as practicable
= consult their appropriate body named contact at an early stage if there are or may be difficulties in
resolving issues with their tutor/within the institution

The appropriate body/Delivery partner

The appropriate body has the main quality assurance role within the induction process. It also makes the final
decision as to whether or not an NQT’s performance against the Teachers’ Standards is satisfactory, drawing
on the recommendation of the Headteacher.

3. Support, monitoring and assessment within the induction period

The ECT will be given early support (ie before taking up their class) in key issues such as safeguarding, child
protection, emergency procedures etc. in line with the school’s induction policy for all new staff. As soon as
possible after joining our school, the induction tutor and ECT will agree an induction programme for the term
(based on 3 terms per year). This plan will include some key activities that are pre-planned, e.g. preparing for
Parents’ Evening or following up from areas of need highlighted during /since initial teacher training.

The ECT induction programme

=  The induction programme will be underpinned by the ECF, enabling ECTs to understand and apply
the knowledge and skills set out in the ECF.

= Prior to the ECT serving their induction, the headteacher and appropriate body must agree that the
post is suitable.

=  For a full-time ECT, the induction period will typically last for 2 academic years. Part-time ECTs will
serve a full-time equivalent. Up to one term of continuous employment may count towards completion
of the induction period.

= The programme is quality assured by Balcarras Teaching School Hub (BTSH), our ‘appropriate body’.

= ECTs will receive the Education Development via UCL Extend

= The first observation will be within the first 4 weeks. Feedback will be written and will be against the
standards, but will also include opportunity for discussion. Copies of the written feedback will be shared
with the ECT, the tutor and the Headteacher. The information from this observation as well as from
other monitoring e.g. drop-ins, planning, book looks, pupil voice, learning environment, curriculum
provision, pupil progress etc will feed into the professional progress review meeting and will be used
to update a tracker.

=  The tracker is a yearlong accumulative document that records brief notes from mentor meeting, ECT’s
performance against each of the standards and is updated at each professional progress review
meeting. The updates are as a result of discussion with the ECT, and the pooling of information from
observations. The ECT is encouraged to reflect on their own performance and bring any additional
evidence to each professional progress review meeting.



Posts for induction
Each ECT will:
= Be provided with the necessary employment tasks, experience and support to enable them to
demonstrate satisfactory performance against the relevant standards throughout, and by the end of,
the induction period
= Have an appointed induction tutor, who will have qualified teacher status (QTS)
= Have an appointed induction mentor, who will have QTS
= Have a reduced timetable to allow them to undertake activities in their induction programme; in their
first year, this will be no more than 90% of the timetable of our existing teachers on the main pay
range, and in their second year, this will be no more than 95% of the timetable of our existing teachers
on the main pay range
= Regularly teach the same class or classes
= Take part in similar planning, teaching and assessment processes to other teachers working in similar
posts
= Not be given additional non-teaching responsibilities without appropriate preparation and support
= Not normally teach outside the age range and/or subjects they have been employed to teach

Support for ECTs

We support ECTs with:

= Their designated induction tutor, who will provide day-to-day monitoring and support, and co-ordinate
their assessments

= Their designated mentor, who will provide regular structured mentoring sessions and targeted
feedback

= Observations of their teaching at regular intervals, and follow-up discussions with prompt and
constructive feedback

» Regular professional reviews of their progress, to take place termly (except in terms where formal
assessment is held), at which their induction tutor will review objectives and revise them in relation to
the relevant standards and their current needs and strengths

= Chances to observe experienced teachers, either within the school or at another school with effective
practice

Assessments of ECT performance

Formal assessment meetings will take place in term 2, 4 and 6 of the ECT's first year and the final term of their
second year and will be carried out by the ECT’s induction tutor to summarise performance to aid the
preparation of termly assessment report and include discussions with ECT who may provide further evidence
for consideration.

These meetings will be informed by clear and transparent evidence gathered from progress reviews during the
preceding assessment period, and drawn from the ECT’s work as a teacher and from their induction
programme. Copies of the evidence relied on will be provided to the ECT and the appropriate body.

After each formal assessment meeting, a formal assessment report will be completed that clearly shows how
the ECT is performing against the relevant standards, including whether progress is satisfactory at each stage.
It is anticipated that in the first and second report, some standards will not yet be met. The headteacher will
also recommend to the appropriate body in the final assessment report at the end of the programme as to
whether the ECT’s performance is satisfactory against the relevant standards.

The ECT will add their own comments, and the formal assessment report will be signed by the headteacher,
induction tutor and the ECT.

A copy of the formal assessment report will then be sent to the appropriate body. The final assessment report
will be sent within 10 working days of the meeting, for the appropriate body to make the final decision on
whether the ECT has passed their induction period.

In the event that the ECT leaves this post after completing one term or more but before the next formal
assessment would take place, the induction tutor or headteacher should complete an interim assessment to
ensure that the ECT’s progress and performance since the last assessment is captured.

At-risk procedures



If it becomes clear during a termly progress review or at the first formal assessment point that the ECT is not
making sufficient progress, additional monitoring and support measures will be put in place immediately,
meaning:

= Areas in which improvement is needed are identified

= Appropriate objectives are set to guide the ECT towards satisfactory performance against the relevant
standards

= An effective support programme is put in place to help the ECT improve their performance

The progress review record or formal assessment report will be shared with the appropriate body, alongside
the support plan, for it to review.
If there are concerns about the ECT’s progress during their subsequent progress reviews or formal

assessment, as long as it is not the final formal assessment, the induction tutor or headteacher will discuss
this with the ECT, updating objectives as necessary and revising the support plan for the next assessment
period.

Additional support and CPD

The mentor, induction tutor and Headteacher will work with the ECT to arrange training opportunities including
the following:

= observing other teachers within our own school

= observing other teachers in other schools

= paired planning with mentor or tutor or subject leaders as appropriate
= CPD within our own school and local partnerships

= CPD with other ECTs at LA events

= additional activities to address any specific personalised objective

4, In the event that satisfactory progress is not being made

If it becomes apparent that an ECT is not making satisfactory progress, the tutor will make contact with the
appropriate bodies and the Headteacher or principal will ensure that additional monitoring and support
measures are put in place. The ECT will be made aware of where they need to improve their practice, and
given every opportunity to raise their performance.

If the ECT is showing that progress is slow in some areas, or if there are any concerns about performance, the
tutor will seek support from the appropriate body and consider increasing support in an action plan. The plan
will show the standard being addressed, additional support activities, expectations and deadlines

The Headteacher and the appropriate body should be satisfied that:

= areas in which improvement is needed have been correctly identified

= appropriate objectives have been set to guide the ECT towards satisfactory performance against the
standards

= an effective support programme is in place to help improve performance, including time deadlines and
points of review / evaluation and

» the Headteacher / principal has explained to the ECT the consequence of failure to complete the
induction period satisfactorily.

Contact with the appropriate body should be sustained whilst the action plan is being implemented and for
many ECTSs, this increased support brings about the required improvement.

Capability

Although unusual, it may be necessary to instigate capability procedures at a stage before the end of the
induction period, which may lead to dismissal before the end of the induction period. If this is the case, for as
long as the ECT remains at the setting, the induction process and support continue in parallel with the capability
procedure. The appropriate body will need to be kept informed.



Dismissal on the grounds of capability before the end of the induction period does not prevent the ECT from
completing induction at another setting, as ECT’s need to complete a full induction before their final induction
judgement.

Making an appeal

If an ECT fails induction, or has their induction extended, the LA will advise the ECT of their right to appeal,
who to appeal to and the time limits etc. In England, the appeals body is the Teaching Regulation Agency,
which acts on behalf of the Secretary of State.

https://www.gov.uk/government/publications/induction-appeals-procedures

5. Appendix of key templates
See Appendix attached for the following key documents:

Timelines of activities (Proposed)
Link to ECF

UCL extend ECF programme overview

Pictorial overview of induction period (NQT now ECT)

Example lesson observation/review form

Teaching standards

Example of mentor tracker

I| QMmoo |lw| >

Blank Action Plan format (NQT now ECT) and example action plan

Appendix A: Timeline: Example only— please find up to date timetable in the current ECT
handbook

ECT Timeline (Year 1 2022-2023) Code! Mentor/induction Tutar] ECT/Other

Autiamn Teem 1 3 | 2 3 - 1 5 | & | 7
ECT Mentor Meeting Wednescay L-2pm Wednesday 1-2pm
UCL = anling |
travung/lesening Meartne Module 1 Module 1
community

28/5/22 130~

Cluster Meeting Aam

Obsenation XXX

12/10/22 {bachia

Progression Review

Self -drected Study This should be around 1 hour per week — guided by self or UCL grogramme

Atismin Teom 2 1 2 | 3 | 4 | 5 | & | 7
LCT Mentor Meeting Wednezday 1-2pm

UCL ~orvine
training/learning Module 2 Module 2
SOmasnty
Cluster Meeting 211772 1 304

14/11/22 w/c 2a/11/22
Observations (RE Lead {8y tend -
Dbssrang) Guded Rendng)

Progreseion Review l 16/12/22

Self -drected Study This should be sround 1 hour per week — guided by se¥ or UCL programme.

Sgwing Tenm 1 1 2 3 l 4 I B [ & I 7 I
ECT Mentor Meeting Wed 1-2pm Wednesday 1-2pm

UCL - oniine
trumng/learning Module 3 Module 3 Modde 3
communty

Chuster Meeting 1LU/1/25 1304
Obserations I I I I l
Progression Review ]



https://www.gov.uk/government/publications/induction-appeals-procedures

This should be 1 hour per week — guides by self or UCL programme.

2 I F | e

Merntor

1/3/231 302

i

1373722 I

Science

wic I3

This should be around L hour per week ~ guided by self or UCL

5 3 il 4 i s

Wednasdey 1-2pm

Wedawiday 1-2pm

Module 4

Mocule &

20/4/23 1.30-4

Thas should be around 1 hour per wosk ~ guided by welf or UCE grogramme

3 1 3 | i) T ==

Wedoesday 1-2pm

Module 5

Merdor Modhie 5

767231 304

200523

w2
Humartes

Writing

T hity 2023

This shoudd be sround 1 bour per week — guided by s or UCL grogratmene.

What ECT have to do:

Online Conference 3hr 3hr 6
Face to Face Meetings 6x2hr 4x2hr 20
Online Facilitated

Workshops Exthr 6
School Visits 2x2hr 4
Self-Directed Study 22x1hr 5x1hr 27
Mentor Sessions 1hr weekly 1hr fortnightly 59

Appendix B: link to Early Career Framework (ECF)

www.goVv.uk/government/publications/early-career-framework

Appendix C: UCL Extend ECF Programme



http://www.gov.uk/government/publications/early-career-framework

Year 1

n Year 1, oor ECTs butld and apply their knowledge win oor Tt five modules. Each modub of alf-study, meentor Meetings, g Sessions and onkne Maming community sessions.
Bacaise we recogiies (hat our ECT: eing & wealth of kncradedgs dom ITE. we have peovidad a0 auolt &t the start of avery module 1o help tham perscoaliss their route.

Along the road thare as 5 mere hotspots, one for each of tha modiks in Yaar | These say

Module 1: Enable pupil learning

Estatrish an ofk I G arviroomant and ge boh x. Unek d pupils 2 loarners.

Module 2: Engage pupil learning

Appraciale the imporince of prior knowdedge. memory, snd Merscy, Expand your curticulum knowledge snd subject expadtise.

Module 3: Develop quality pedagogy

Plan more affectiva lesscns, Laam haw 1o addrass tha needs of al pupis

Module 4: Make productive use of assessment

gata the appication of . Learn how 1o giva high quaity feedback.

Module 5: Fulfil professional responsibilities

Explors and apply skits i woekig with cehwn,

Year 2

In Yaar 2 our ECTs deepen their knowledge through a spiral cumicuium. Thay mevisit provi ths tima p alisng and extendng their g by coc ng ther own
myestigate. Wo call this a practitioner inguiry appecach.

The Yaar 2 modules sach have thelr own hotspot, which say:

Module 6; Enable pupil learning
Working with your mentor, CO-Creati & quastion 1 Investgats such as’ whiat &re the most effective nan-wiebal signals 1o hialp me manags bahaviour? We call ths an axploratory ingquiry.
Module 7: Engage pupil learning

Working with your mantor, co-Craata 3 QUestion 1o invastigats such as: to what axtont do regular o halp ry stud bor kay y? We call this an exploratory inquiry.

Module 8: Evaluative inquiry focusing on ECF standards 4, 5 and 6

Select a specific area of pracice to irvestigale in emans delall Wow your coleagues with your evakiath

Module 9: School visits

Expand your harizons by visitng two different saftings %o compare with your currsnt comast.

Appendix D: Overview




E: Example of Bledington Observation/Review Forms

EE{I‘EU]I'I |]I'iI'I'IHl"I School Record of Professional Review Meeting
Lesson Dirsrvation Form Autumn Term 1 Spring Term 2 Summer Term 3
Mzme | Obsereer Dzte Tme of Day Tear Group Review 1 Review 2 Review 2 Review 4 Review 5 Review &
Foms: Context:
+
Description/Observetion during the lesson; ECT Class
[ ]
Induction Tutor Date

Evidence cansidered, for example lesson observation, planning, pupil wark, ECT evalustions:

Objectives reviewed and progress made:

Revised objectives:

Pyalztion: Support to be provided by the schaol and actions to be taken by the ECT
1
L
C
Things o Consider: :
Dzte for the next d d
° or the next dialogue 2n Signed Induction Tutar Signed ECT
- review:

Appendix F: Teaching Standards
Open hyperlink to DfE Teaching standards:

https://www.gov.uk/government/publications/teachers-standards
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03
opamer.  Teachers’ Standards

|;mﬂ.£ |
Teachers make e educaton of their pupls thewr frst , and are e for achieving the high il dards in work and conduct, Teachers
adt with honesty and integrity; have strong subject k fedge, keep their k ledg demlmwmowmswaﬁu for ge positive
professional relationsh ips, and work with parents in heml interests of her pupis.
[[PART ONE: TEACHING | | |&_Make accurate and productive use of assessment ]
A teachish fhiats . kma:umsy\qrynga_sfa;mmmmmam
[7_Set high expoctations which inspire, motivate and challenge pupits_| I I
* userelevant datato ¥lor progress, set targets, and plan
* establsh a safe and stimulating environment for pupils, rooled in subsequent lessons
mutual respect *  give pupls regular feedback, bof orally and through acourate
* selgoals hat h and challenge pupés of a¥ grou nds, abiibes g:,m, ge pupds to respond to the feedb
and despositions
* demonsirale consislenty the posifive attitudes, values and behaviour 7 Manage behaviour effect] 10 ensure a good and safe learnin
which are expected of pupis, onwl:nm oty .
[2_Promote good progress and outcomes by pupils ] *  have clear nies and for beh in ck and take
- ponsibibty for promoling good and courteous behaviour both in
*  be accountable for pupds’ alanment, progress and outcomes classrooms and around the school, In accordance with the school's
¢ Dbe aware of pupils’ capabilities and hewr prior knowle dge, and plan be haviour policy
teaching 1o busld on thess 2 = have high expectations of behawour, and establish a framework for
= guide pupds to reflect on the progress they have made and their discipline with a range of s¥alegies, using praise, sanctions and
emerging needs g rewards consislently and faity
O dge and g of how pupls leam and . flectively, using approaches which are appropriate
how this impacts on leadhing . lopwls needs in order 1o imvolve and mothate hem
* encourage pupls 10 lake a responsible and centous attitude to . Wps with pupils, exerase appropriate
heir own work and study. authority, and act decisively when y
|3 Demonstrate good subject and curriculum knowledgo ] 8 Fulfil wider sional biltties ]
* havea secure knowkedge of the relevant subjeci(s) and *  make a pasitve contribution to the wider Iifle and ethos of the school
areas, mlumdm-ﬂmpwnm!mmma and address o develop effectve prok “p Gues, 9
mmisunder standings N ) S o - how and when 1o draw on advice and specialist support
. a critical g of P in the subj *  deploy support staff effectively
and cumculum areas, and promote the value of schotarship s take gty for i hing th h appropriate
. dunauraommaaﬂ\gdu\dhhmmﬁy(w fessional devel . responding © advice and fesdback fom
dards of Bteracy, articuiacy and the comredt use of colleagues - %2
WEmh WMM lMlmssmﬁﬂﬂb,ocl . icate effectively with p with regard 1o pupis’
. "‘9”"“9“""*‘1 s a dear g of achievements and wel-being
sy
. d\emgeﬁy muhemucs demonstrate a clear understanding of
appropiate - e | PART TWO: PERSONAL AND PROFESSIONAL CONDUCT |
| 4__Plan and teach well structured lessons Il Ateacheris ted (0 & istenty high standards of
) ) L personal and professional conduct. The f 9 define the
* Inpant knowledge and develop 9 througk use behaviour and atttudes which set he required d for conduct
of lesson time throughout a teacher's career.
e pt a love of g and ché al cunostty
. selhmnewottmdphnoﬂmoﬂ-«#clmaadw‘ea!omoﬁdﬁe s Teachers uphold public frust in the profession and maintain high
and extend the knowledge and und ) pupds have acquired standards of ethics and behaviour, within and outside school, by:
. 1eleas_y:lemmc¢yonmdt of and appr o Yealing puplis with dignity, buiiding relationships rooted in mutual
o teaching " - respect, and at all fmes observing proper boundaries appropriate
* conlridute o he design and p of an engaging 1 2 leacher's professional position
wathin the relevant subject area(s). & having regard for he need o safeguard pupits’ wel-being, in
accordance with stautory provisions
[[5_Adapt teaching to respond to the strengths and needs of all pupils | o o of and respect for the rights of obers
o mlmdumnng funcamental British vaiues, including democracy,
*  know when and how to differentiate appropriately, using approaches the rule of law, individual Bberty and mutual respedt, and Yolerance
which enable pupds 1o be taught e flectively of those with different faiths and belels
* have a secwe understanding of how a range of factors can inhibnt o ensuring that personal beliefs are not expressed in ways which
pwds abilty to keam, mdm«beatoomome!me explolt pupds” vulnerabd ity or might lead them 1o break the law.
. an of the physical, socal and infellectual
mmmdcm,mdxmmnu&tmmbwm * Teachers must have proper and professional regard for the ethos,
pupds” ed ucation at different stages of development policies and practices of he schoolin which they teach, and mantain
¢ have a dear understanding of the needs of all puplls, including those high standards in their own attendance and puncluality.
with special education al needs, those of high abiity; those with
Engﬁshasmamdlmw !hoaewihasm and be able * Teachers must have an understanding of, and always act within, the
o use and eval g approaches to engage and stalutory Fameworks which set out their professional duties and
support hem, responsibiities,

The Teachers' Standards can be found on the GOV.UK website: hitos:fwww.gov.ukigovemment/publicationsieachers-standards
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Appendix G: Example of mentor summary and tracker format

Mentor: Module 1 summary and mentor record ECT:
M2 Tele Traiming Before mentor session Before mentor session At mentor wession Comments
Woel manter 0eads 0. €CT needs to_.
1. Complation =f nduction Complete w¥ drected Compiete sudt Dicuns wedence foe decscra. Agree
Maodule | syde conderance =iy focut for the moduie snd how we are going 10 heep
Prirt off sre modsle § wads, recogh
taachong tandards ans Lraurs everyone ha azzen o UCL exterd.
- progress trackers Draw attention 5o SO5: mwst draft & sorigt Sefors neat
merntnr imyon
Deawy Mtention 50 SDE: mest sbserve 10 munutes of »
coleagien wmon
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Appendix H: Example of Blank Action Plan
hIQT Action Plan of additional support in order to meet the standards
School: Headteacher:
NQT: NQT induction period:
NQT Induction Tutor: Date of start of action plan:
Mentor: Target date for review:
ki
Standard Areafor development | Action to be taken and support | Timeline foractions/ | Success Criteria Monitor, Evaluate and
given support Review
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Appendix I: Example of Action Plan

e
Standard Area for development | Action to be taken and support | Timeline foractions / | Success Criteria Monitor, Evaluate and
given support Review
1.2b .. be aware | Methods for recording | 1:1 workshop withtutor / 1:1 by 31= March. Tracking records will
of pupils’ learners’ progress in mentor on school’s tracking show that key
capabilitiesand | writing on the school | system and how to record objectives inwriting are
their prior tracker and using success againstthe key up to date.
knowledge, and | theserecords to aid objectives inwriting.
planteachingto | planning. Planning, book looks,
build on these. 1:1 support withtutor / Weekly 1:1 withtutor / | drop-ins, informal
(CPD has alreadybeen | mentor. Model planning from | mentor through April. | observation will show
received as a whole the key objectives that pupils that pupils are working
staff, but more 1:1 need to build on. on the appropriate key
needed). objectives inwriting
NQT to then begin planning Observe planning and that their writing is
independently. through May. improving
1.5a .. Know Provide challengefor | Jointly observe good teaching | 3 visits by 20°" May. Planning, book looks,
when and how to | more able pupils, withtutor / mentor and reflect drop-ins, informal
differentiate through appropriately | together on features of Reflections by 31= May. | observation will show
appropriately, differentiated tasksin | successful differentiation. that NQT’s teaching
using approaches | maths. includes differentiation
which enable Work with tutor / mentor to Weekly 1:1 withtutor / | and that more able
pupils to be find appropriate resources and | mentor. pupils are accessing
taught model the planning of work for challenging tasks in
effectively. more able learners. maths.
END
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